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Grade 8, Unit 2 Pre-assessment 

 

Frederick Douglass 

Frederick Douglass (1818-1895) was born into slavery in Maryland.  As an adult, he 
escaped into freedom.  He became a writer, orator and advocate for the abolition of 
slavery.  In 1845, sixteen years before the start of the Civil War, Douglass published his 
autobiography, Narrative of the Life of Frederick Douglass, an American Slave.  In this 
passage from Chapter VIII, Douglas is a 10-year-old slave. 
 

In a very short time after I went to live in Baltimore, my old master’s youngest son 

Richard died; and in about three years and six months after his death, my old master, 

Captain Anthony, did, leaving only his son, Andrew, and daughter at Hillsborough. Cut 

off thus unexpectedly, he left no will as to the disposal of his property. It was therefore 

necessary to have a valuation of the property that it might be equally divided between 

Mrs. Lucretia and Master Andrew.  I was immediately sent for, to be valued with the 

other property. Here again my feelings rose up in detestation of slavery. I had now a 

new conception of my degraded condition.  Prior to this, I had become, if not insensible 

to my lot, at least partly so. I left Baltimore with a young heart overborne with sadness, 

and a soul full of apprehension, took passage with Captain Rowe, in the schooner Wild 

Cat, and, after a sail of about twenty-four hours, I found myself near the place of my 

birth.  I had now been absent from it almost, if not quite, five years. I, however, 

remembered the place very well. I was only about five years old when I left it to go and 

live with my old master on colonel Lloyd’s plantation; so that I was now between ten and 

eleven years old.   

We were all ranked together at the valuation. Men and women, old and young, 

married and single, were ranked with horses, sheep, and swine. There were horses and 

men, cattle and women, pigs and children, all holding the same rank in the scale of 

being,  and were all subjected to the same narrow examination. Silvery-headed age and 

sprightly youth, maids and matrons, had to undergo the same indelicate inspection. At 

this moment, I saw more clearly than ever the brutalizing effects of slavery upon both 

slave and slaveholder. 

 



Multiple Choice 

 

1. Re-read this excerpt from the passage and answer the question below. 

In a very short time after I went to live in Baltimore, my old master’s youngest son 
Richard died; and in about three years and six months after his death, my old 
master, Captain Anthony, did, leaving only his son, Andrew, and daughter at 
Hillsborough. Cut off thus unexpectedly, he left no will as to the disposal of his 
property. It was therefore necessary to have a valuation of the property that it 
might be equally divided between Mrs. Lucretia and Master Andrew.   
 
 

What does the word valuation mean? 
 
A) arrange a sale 
B) set a value  
C) make a record 
D) hold a viewing 

 
 

 
2. What was humiliating for Douglass? 

 
A) Returning to Baltimore 
B) The death of his master, Captain Anthony 
C) Having a young heart overborne with sadness 
D) Being ranked together at the valuation 

 
 
 
3. Underline two sentences in the passage that support the answer you chose for 

question #2. 
 
 
 
 

4. Re-read this excerpt from the passage and answer the question below. 

There were horses and men, cattle and women, pigs and children, all holding the 
same rank in the scale of being, and were all subjected to the same narrow 
examination. 
 
Explain why the author chose to make the comparisons he did in the underlined 
phrases. 
 



________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________ 

 
 

Essential Questions 

 

5.  How do good readers support their analysis of text? 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 

 

6. How do readers deepen comprehension of an informational text? 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 

 

7. How can you write an effective informational or explanatory piece? 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 

 

 

 

 

 

 

 



8. Instead of writing about the experience of slaves in general, the author of the 
passage discusses his own experience as a slave. Why do you think the author 
chose to focus on his own story? What information do you learn about Frederick 
Douglass’s life that helps you understand the experiences of ALL slaves, both 
children and adults? 

 
Your response should: 
 

 show why focusing on the author’s own life was important 

 discuss information that applies to the experiences of all slaves 

 include appropriate supporting details from the text 

 present a coherent, organized explanation 

 conclude in a logical way that supports your explanation 

 use correct spelling, grammar, and punctuation 
 

 
__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
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__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
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Scoring Guide: Grade 8, Unit 2 pre-assessment 

Multiple Choice 

1. B 

2. D 

3. Men and women, old and young, married and single, were ranked with horses, 
sheep, and swine. 
 
There were horses and men, cattle and women, pigs and children, all holding 
the same rank in the scale of being,  and were all subjected to the same narrow 
examination. 

 
Silvery-headed age and sprightly youth, maids and matrons, had to undergo the 
same indelicate inspection. 

 

Short Constructed Response  
4. Answers should indicate that the author paired an animal with a person in 

each phrase to demonstrate that slaves were considered property, just like 
animals. 

 
 
Questions 5, 6, and 7 are the standards-based Essential Questions for the unit. 
Review responses to determine what students already know and understand. 
 
 
8. Written Response – Use the rubric below. 

Construct 

Measured 

Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading: 

comprehension 

of key ideas 

and details 

 

The response provides an 

accurate analysis of what 

the text says explicitly 

and inferentially and 

cites convincing textual 

evidence to support the 

analysis, showing full 

comprehension of 

complex ideas expressed 

in the text(s). 

 

Specific scoring notes: 

The student response 

includes FOUR or more 

relevant details from the 

passage (e.g. slaves were 

treated as property; 

slaves, even children, 

were told where to go 

and where to live; slaves 

had strong feelings of 

hatred, sadness, 

apprehension, and 

The response provides an 

accurate analysis of what 

the text says explicitly 

and inferentially and 

cites textual evidence to 

support the analysis, 

showing extensive 

comprehension of ideas 

expressed in the text(s). 

 

 

Specific scoring notes:  

The student response 

includes THREE relevant 

details from the passage 

(e.g. slaves were treated 

as property; slaves, even 

children, were told where 

to go and where to live; 

slaves had strong 

feelings of hatred, 

sadness, apprehension, 

and humiliation due to 

The response provides a 

mostly accurate analysis 

of what the text says 

explicitly or inferentially 

and cited textual 

evidence, shows a basic 

comprehension of ideas 

expressed in the text(s). 

 

 

 

Specific scoring notes:  
The student response 

includes TWO relevant 

details from the passage 

(e.g. slaves were treated 

as property; slaves, even 

children, were told where 

to go and where to live; 

slaves had strong 

feelings of hatred, 

sadness, apprehension, 

and humiliation due to 

The response provides a 

minimally accurate or 

inaccurate analysis of 

what the text says, and 

cited textual evidence 

shows limited or 

inaccurate 

comprehension of ideas 

expressed in the text(s). 

 

 

Specific scoring notes:  

The student response 

includes ONE relevant 

detail from the passage 

(e.g. slaves were treated 

as property; slaves, even 

children, were told where 

to go and where to live; 

slaves had strong 

feelings of hatred, 

sadness, apprehension, 

and humiliation due to 

No response; or the 

response is  

 

 unintelligible 

or 

undecipherable 

 not written in 

English 

  too limited to 

evaluate 

 

 

 



humiliation due to their 

treatment; slaves were 

subject to humiliating 

conditions such as 

degrading examinations 

and inspections.) 

their treatment; slaves 

were subject to 

humiliating conditions 

such as degrading 

examinations and 

inspections.) 

their treatment; slaves 

were subject to 

humiliating conditions 

such as degrading 

examinations and 

inspections.) 

their treatment; slaves 

were subject to 

humiliating conditions 

such as degrading 

examinations and 

inspections.) 

Writing: 

development of 

ideas 

The response addresses 

the prompt and provides 

effective and 

comprehensive 

development of the 

claim, topic and/or 

narrative elements by 

using clear and 

convincing reasoning, 

details, text-based 

evidence, and/or 

description; the 

development is 

consistently appropriate 

to the task, purpose, and 

audience. 

The response addresses 

the prompt and provides 

effective development of 

the claim, topic and/or 

narrative elements by 

using clear reasoning, 

details, text-based 

evidence, and/or 

description; the 

development is largely 

appropriate to the task, 

purpose, and audience. 

The response addresses 

the prompt and provides 

some development of the 

claim, topic and/or 

narrative elements by 

using some reasoning, 

details, text-based 

evidence, and/or 

description; the 

development is 

somewhat appropriate to 

the task, purpose, and 

audience. 

The response addresses 

the prompt and develops 

the claim, topic and/or 

narrative elements 

minimally by using 

limited reasoning, 

details, text-based 

evidence and/or 

description; the 

development is limited in 

its appropriateness to the 

task, purpose, and/or 

audience. 

No response; or the 

response is  

 

 unintelligible 

or 

undecipherable 

 not written in 

English 

  too limited to 

evaluate 

 

Writing: 

organization 

The response 

demonstrates purposeful 

coherence, clarity, and 

cohesion and includes a 

strong introduction, 

conclusion, and a logical, 

well-executed 

progression of ideas, 

making it easy to follow 

the writer’s progression 

of ideas. 

The response 

demonstrates a great deal 

of coherence, clarity, and 

cohesion, and includes an 

introduction, conclusion, 

and a logical progression 

of ideas, making it fairly 

easy to follow the 

writer’s progression of 

ideas. 

 

The response 

demonstrates some 

coherence, clarity, and/or 

cohesion, and includes an 

introduction, conclusion, 

and logically grouped 

ideas, making the 

writer’s progression of 

ideas usually discernible 

but not obvious. 

The response 

demonstrates limited or 

no coherence, clarity, 

and/or cohesion, making 

the writer’s progression 

of ideas somewhat or 

entirely unclear. 

 

No response; or the 

response is  

 

 unintelligible 

or 

undecipherable 

 not written in 

English 

  too limited to 

evaluate 

 

Writing: 

clarity of 

language 

 

 

The response establishes 

and maintains an 

effective style, while 

attending to the norms 

and conventions of the 

discipline.  The response 

uses precise language 

consistently, including 

descriptive words and 

phrases, sensory details, 

linking and transitional 

words, words to indicate 

tone, and/or domain-

specific vocabulary. 

The response establishes 

and maintains an 

effective style, while 

attending to the norms 

and conventions of the 

discipline.  The response 

uses mostly precise 

language, including 

descriptive words and 

phrases, sensory details, 

linking and transitional 

words, words to indicate 

tone, and/or domain-

specific vocabulary. 

The response establishes 

and maintains a mostly 

effective style, while 

attending to the norms 

and conventions of the 

discipline.  The response 

uses some precise 

language, including 

descriptive words and 

phrases, sensory details, 

linking and transitional 

words, words to indicate 

tone and/or domain-

specific vocabulary. 

The response has a style 

that has limited or 

impaired effectiveness, 

with limited or highly 

deficient awareness of 

the norms of the 

discipline.  The response 

includes limited if any 

descriptions, sensory 

details, linking or 

transitional words, words 

to indicate tone, or 

domain-specific 

vocabulary. 

No response; or the 

response is  

 

 unintelligible 

or 

undecipherable 

 not written in 

English 

  too limited to 

evaluate 

 

Writing: 

knowledge of 

language and 

conventions 

 

 

The response 

demonstrates command 

of the conventions of 

standard English 

consistent with 

effectively edited 

writing. Though there 

may be a few minor 

errors in grammar and 

usage, meaning is clear 

throughout the response. 

The response 

demonstrates a generally 

consistent command of 

the conventions of 

standard English. There 

are a few patterns of 

errors in grammar and 

usage that may 

infrequently impede 

understanding. 

The response 

demonstrates limited 

command of the 

conventions of standard 

English. There are 

multiple errors in 

grammar and usage 

demonstrating minimal 

control over language. 

There are multiple 

distracting errors in 

grammar and usage that 

sometimes impede 

understanding. 

The response 

demonstrates little or no 

command of the 

conventions of standard 

English. There are 

frequent and varied 

errors in grammar and 

usage, demonstrating 

little or no control over 

language. There are 

frequent distracting 

errors in grammar and 

usage that often impede 

understanding. 

No response; or the 

response is  

 

 unintelligible 

or 

undecipherable 

 not written in 

English 

  too limited to 

evaluate 

 



 


